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PREFACE.

Tue longer I teach English litarature, the clearer prows
my conviction that what young students of this snhject
need is gnidance and stimulus to self-help rather than
lazge suppliss of direct information. Hence I have
always disapproved, —and T disapprove to-day more
strongly than ever,-—of the prastice of appending to
English texts full eluviditions of the diffienlties that may
checlk & reader’s progress. For I balieve that for areader
to have his progreas ehecked, and to find himself rednced
to the neecasity of thinking, investigafing, esinparing
and remembering, iz edueeationally a2 mosf wholozome
and desirable congummation, A recitation abounding in
prompt and correet answers, furnished forth from the
stores of the memory, is a thing to be puarded against;
its smoothness is » delusion and & snare.  The matber in
hand 1is fo receive light from many sources. Tho poda-
wogic art consista in fornsing apon & point as many rays
ad a score or two of vigoronsand prapsred minds can give
out from their stores of diseoveries and eoujectures,

Im aecordunce with these convictious I hiave prepared
thiz edition of Mackefh. Conceding so much to custom
and cénvenience, I have called by the name of nofes a
body of matter which I have added to the text of the play:
but it will be scon that these notes are, strictly, not notes
ati all in the conventional sense, but rather gueries; not
giving answers, but calling for them ; prompfing to vigi-
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¥ PREFACE.

lanoe, rather than begetting heedlessnesa by making vigi-
lanee unnecessary. Lopg habituation to information-
giving notes fosters that feeling of security which is
mortals’ chiefest enemy. The labit of querying and
reaponding fo guariea issues in scholarship. The seholar
knows how to go to work. He haa begun to feel at home
in literature. e has learned to carry his diffeulty in
his mind for a sedson, knowing that its aclotion is sure.

My notes therefore are queries; with here and thers a
conventional note to set forth a point I deamed too remote
from the rangn of search posaible to youth. 1 have
privted here & considerable number of the questions I
would aslk, and the tapies lor sxploration I would assign,
on the play of Macbeth. DBy no means, however, wonld
I ba nnderstood as having exhausted, —or come any-
where near exhansting, — the stock of possible class-rootn
guestioning ou this play. It will be easy to think of
knotty Shakespearian problems mueh wmore perplexiog
than any I have broached., T may say, however, that T
have meant, by my queries, to indicate how far it seems
to me in high schools desirable to push the discussion of
Shakespearian difficuliies, The scope of possible query-
ing among tha easier suljectz is of course practically
unlimited,

To facilitate juvenile resesrch in Bhakespears, the firat
requisite is free access to tho (Fobeedition of the poct’s
works. The school should possess Globes enough for the
pupils to use withont restriction, some earrying the books
home at night, and others finding their chanee in the
study hours. The Crowell (Globe Shakespeare is not a
handsome book, but it is cheap. The Maocmillan Globe
cogta twice as much and is sll of twice a8 good. -
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Tt will be seen that I have laid emphasis oo the study
of Shakespeare’s vhythm. The study of English metric
has been, in secondary education, most grievously neg-
lected. I find that an oar for rhythm, even in communi-
ties reputed highly eultivated, and espacially devoted to
muaie, i3 almoat non-existent. Multitadea of pirls play
the piano: but hardly one in & hundred reads verse
Multitudes dmg: but the speaking voice his oo wild,
and rarely betraye literary culture. This is 8 defect in
our edueation which I do not perceive that our pedagog-
ical theorists rezogmize or care about.

But whatever may be the vase in edueational theory,
in literary study it is to be said that vocal expression,
the faeulty of surrender to verse movement, the power to
modulate the voice in hampony with the artistic presen-
tation of emotion, i3 an elament of culture of the very
firat importance. Notes and queries will be of but slight
avail in the teaching of the art of vocal expression.
Nothing will sufflee here hat the skill of the teacher in
opening to responsive minds the secrets of poetic mean-
ing, and in estiing the living example with his own voles.

What seemed feasible in printed note or query I have,
within the limited seope of my plan, undertaken to do.
The Bhakespearign verse iz normally iambio with five
acgents. Departures fvom this norm, exeept in the con-
fessed short lines, are rare, unless the poet has an obvions
dramatio purpose to subserve by a change of rhythm.
Thus there has heen frequent ocoasion for calling atten-
tion to peculiarities of the Bhakeapearian verse manage-
ment, and, secasionally, for warning againat misplacement
of emphasis, or agsinst conceiving a spesch wrongly as
regards ite tone.
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Pupils genuninely interested in a play will natorally
desire to distribute roles, commit the parta to memory,
and enact scenes. For this exercise opporfunity should
be given to the fullest possible extent. If young people
are expected to report to laboratories and perform experi-
ments in physics and chemistey, by precisely equal rights
and for similar purposes they should mount the stage and
assume the Shakespearian characters. The one proced-
ure 1s 58 SETlons, as penuing, as desply ralated to culturs,
ad the other. The prepossession by which we regard a
chemical experiment as serious business, and a histrionie
experiment ng merely amusing, worthy only of an honr
after the schogl aession ip over, is an nnfounded prejudice
which must be overoome befors we can begin o have
great improvement in reading in our achools.

To aid insome weasure the sssipnment of parts, I liave
given at the end of the book a list of the persons of the
drama, with the scenes m which they appeaz.

Aj all high achool pupils study some forcizn languame,
ancient or modern, and & fow arc studying Old English,
I bave eonsidered it right to give, on vceasion, a nota or g
gquery of a purely philolopical natare. Tupils like, very
reazonably, to apply to any subjsct the knowledge tliey
have pained in some other subject., When their Lutin,
their German, or their ¥reonch will throw light on a
Shakespearian word or phrase, they should turn aside
from questions purely dramatic, to discuss a point of phi-
lology. Tt iz atrange how soma Bhaokespearions have
dreaded the atudy of the poel’a language, as if this study
threw a blight upon apprecistion of lLis literary art.
Bome Latin and French being taken for granted, the best
proparation for the study of Bhakespeare is an acquaint-
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ance with the pre-Hlizabathan langnage and literature ;
and though high school pupila will seldom have this
knowledge, the tewcher certainly always shoold

Macbeth is nenally read early in the school course, and
classea occupied with this tragedy will ordinarily have
read only one or two other plays.  Where this is the case,
it will ba unprofitabla to nederteke mach comparative
study of plays with plays, or to enter lacgely upon con-
gideration of the development of the poet’s languape and
veraification in the sueocessive stuges of his career. Thege
subjects are cxtremely interesting, but in their very
natnre imply the possesgion of more data of knowledge
than the heginner can possibly command. The habit of
reading without understanding, or of accepting results
without having [ollowed the processes by which the
results were regched, is not to be cotpnended.

The muin thivg in dealing with a play of Shakespears
in sehool is to induce pupile to resd it foreilly and sym-
pathetically; fo enable them to pereeive and appreciate
the development of charaeter in the chief peracnages, and
to deaeribo this development in appropriate ferms; to

_ teach them to note tho eollisions of passions and interests,
and the affects of thesa collisions on human careers ; to
let thew repeat the majestie language till it sinks indel-
ibly into the memoery ; to lead thewm to study the poet’s
unapproachable diction till they come to fesl, at least in
some slight depgres, what is the inexpressible and elusive
seeret of poetry ifself

Bamper Tuunezre,
Firls' Hgh Jchool,
Boaror, March, 1845,



